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ABSTRACT

Empowering Muslim educators was crucial to enhancing the quality and effectiveness of Islamic education, particularly in local contexts with limited professional development opportunities. This study explored training gaps and leadership development experiences of Muslim educators in Islamic schools in Kalamansig municipality. Using a qualitative approach, the research investigated educators’ lived experiences, challenges in professional development, leadership opportunities, and strategies perceived as effective for empowerment. Preliminary findings suggested that educators face constraints such as limited institutional support, inadequate training programs, and minimal leadership mentoring opportunities. These challenges was hinder the implementation of innovative pedagogical approaches and the exercise of leadership aligned with Islamic principles. The study underscored the need for sustained, culturally responsive professional development and values-based leadership training to empower educators. Recommendations included context-specific training programs, strengthened administrative support, and ongoing leadership initiatives to enhance educator competence and institutional effectiveness. Empowering Muslim educators ultimately contributed to producing learners who are academically competent, morally grounded, and socially responsible.
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INTRODUCTION

Islamic schools played a vital role in developing learners who are academically competent, morally upright, and spiritually grounded. Grounded in a holistic philosophy of Islamic education, these institutions integrated intellectual development with ethical values derived from the Qur’an and Sunnah (Al-Attas, 1999; Halstead, 2004). Muslim educators was entrusted with the dual responsibility of delivering quality instruction while nurturing students’ character, faith, and social responsibility.
However, many Islamic schools faced persistent challenges in teacher training and leadership development. Research indicated that Muslim educators often have limited access to structured professional development programs addressing contemporary pedagogical strategies, assessment practices, curriculum integration, and instructional leadership (Rahman, 2018; Saeed & Syed, 2020). Teacher preparation in many Islamic schools emphasized religious knowledge while providing insufficient training in modern teaching methodologies, classroom management, and educational leadership. This imbalance contributed to training gaps that affect instructional effectiveness and school improvement efforts.
Leadership development in Islamic schools also remained underdeveloped. School leaders, particularly principals and administrators, were expected to exercise leadership that is both professionally sound and ethically grounded in Islamic values such as amanah (trust), ’adl (justice), and shura (consultation). Transformational and values-based leadership positively influenced teacher motivation, professional growth, and organizational commitment (Bush & Kiggundu, 2011; Ahmad & Fontaine, 2019). Yet, many schools lack systematic leadership development programs that prepare educators to assume leadership roles, mentor peers, and contribute to decision-making processes.
Furthermore, opportunities for teacher leadership—where educators actively participated in school governance, curriculum development, and professional learning communities—are limited. Traditional hierarchical structures and resource constraints restricted teachers’ involvement in leadership functions, leading to underutilization of expertise and professional stagnation (Harris, 2014; Noor, 2021).
In the Philippine context, Islamic schools faced additional socio-cultural and institutional challenges, such as limited funding, uneven government support, and disparities in access to professional learning resources. These conditions highlighted the urgent need for strategies that empower Muslim educators through continuous professional development and leadership formation aligned with both Islamic principles and contemporary educational standards.

METHODS
Research Design

The study employed a qualitative research design, integrating narrative inquiry, action research, and case study methods to explore Muslim educators’ lived experiences and leadership development. The research focused on Islamic schools in Kalamansig municipality.
Research Participants 

Participants included Muslim teachers, school leaders/principals, and professional development officers in the selected Islamic schools.
Data Gathering Procedure 

Multiple qualitative methods were used: - In-depth semi-structured interviews to explore personal experiences with professional development and leadership support. - Focus group discussions (FGDs) to identify shared challenges and collective strategies for empowerment.
Procedures 
Ethical approval and institutional consent were obtained. - Participants provided informed consent and were assured of confidentiality. - Interviews and FGDs were recorded, transcribed, and thematically analyzed.
Data Analysis 
Thematic analysis was used to identify recurring patterns and themes. - Initial codes were generated, clustered into broader categories, and refined iteratively. - Data triangulation across interviews and FGDs enhanced credibility and validity.

RESULTS AND DISCUSSION

	The findings demonstrated that Muslim educators in Islamic schools face systemic challenges related to training, leadership development, and empowerment. Consistent with existing literature, the lack of continuous professional development and institutional support limits teachers’ instructional effectiveness and leadership capacity (Darling-Hammond et al., 2017).
Despite these challenges, educators remain committed to their profession, driven by religious values and service to the community. This faith-based motivation reflected the concept of values-driven leadership, which has been recognized as a powerful factor in sustaining educators in resource-constrained contexts (Hallinger, 2011).
This section presented the study’s findings and explains their meanings in relation to the research objectives. It also discussed how the results support or differ from previous studies.
Theme 1: Leadership Roles Amid Limited Institutional Support
The findings revealed that leadership development among Muslim educators in Islamic schools was predominantly informal, experience-based, and role-driven rather than programmatically structured. Participants’ narratives indicated that teachers routinely assumed multiple responsibilities—ranging from classroom instruction to administrative management and community coordination—largely due to limited human resources and organizational capacity within Islamic schools.  Below were some responses from the participants that illustrated how leadership roles emerge out of necessity rather than formal designation or preparation:
“Our responsibility is not only to teach. We also run the school.” (IDI-P5)
	“I organize everything from school-based to district.”  (IDI-P4)
“In the last five years, almost none.” (IDI-P2)
	“We need mentors... people from universities.” (IDI-P2)
“It builds confidence.”  (IDI-P2)
This situation reflected what Bush and Glover (2014) described as emergent or incidental leadership, where individuals acquired leadership skills through practice and situational demands rather than through intentional leadership development programs. While experiential leadership can enhanced practical competence, it often lacks coherence, consistency, and sustainability when not supported by structured mentoring or training frameworks. The participants’ admission that leadership development opportunities had been minimal, highlights a systemic gap in professional support for Muslim educators aspiring to or already performing leadership functions.
Although some Islamic schools reportedly have principals or supervisors, participants noted that monitoring, mentoring, and evaluation mechanisms were irregular and insufficient. This finding aligned with prior studies indicating that many faith-based and low-resource schools relied heavily on informal supervision due to financial constraints and limited access to leadership expertise (Arar, Sawalhi, & Yilmaz, 2022). The expressed need for mentorship, further suggested that educators recognized the limitations of self-taught leadership and value external academic and professional guidance.
Despite these challenges, participants acknowledged positive outcomes associated with leadership responsibilities, including increased confidence, improved decision-making, and a stronger sense of accountability. These perceptions supported literature suggesting that experiential leadership fostered self-efficacy and professional identity, particularly when educators were entrusted with meaningful responsibilities (Day, 2013; Harris, 2014). However, without systematic training, such growth remains uneven and highly dependent on individual resilience and opportunity rather than institutional support.
The findings had several important implications for policy, practice, and leadership development in Islamic schools.
First, there was a clear need to institutionalize leadership development rather than relying solely on informal, experience-based learning. While experiential leadership contributed to confidence and adaptability, the absence of structured training may limited long-term effectiveness and consistency. Islamic schools should considered developing context-responsive leadership training programs that integrated Islamic values with contemporary educational leadership competencies, as recommended by Arar et al. (2022).
Second, the lack of consistent mentoring and supervision underscores the importance of establishing formal mentoring systems, particularly partnerships with higher education institutions and teacher education programs. University-school collaborations can provide access to leadership expertise, research-based practices, and reflective mentoring, which had been shown to enhance leadership capacity and instructional quality (Bush, 2020; Hallinger, 2011).
Third, the multiple roles assumed by Muslim educators raise concerns about role overload and sustainability. While multitasking may fostered leadership skills, prolonged role strain can lead to burnout and reduced instructional effectiveness (Hargreaves & Fullan, 2012). School leaders and governing bodies should therefore explored workforce planning strategies, role clarification, and shared leadership models to distribute responsibilities more equitably.
Finally, the findings suggested that leadership development initiatives in Islamic schools should prioritize confidence-building, decision-making, and accountability, as these were identified by participants as key benefits of leadership experience. Embedding reflective practice, coaching, and feedback mechanisms within leadership programs may help transform experiential learning into intentional professional growth (Day & Sammons, 2016).


Thematic Analysis Table
Table 1. What are the lived experiences of Muslim educator in leadership roles in Islamic schools?
	Issues Probed
	Codes
	Categories
	Signified Statements
	Themes
	Meanings

	Lived Experience
	Leadership by necessity
	Multiple responsibilities
	[bookmark: _Hlk218934807]“Our responsibility is not only to teach. We also run the school.”
	Leadership Roles Amid Limited Support
	Teachers assume leadership roles beyond teaching.

	
	Informal leadership
	School-based leadership
	[bookmark: _Hlk218934828]“I organize everything from school-based to district.”
	
	Leadership develops informally through experience.

	
	Lack of mentorship
	Weak supervision
	[bookmark: _Hlk218934841]“In the last five years, almost none.”
	
	Teachers lack guidance and professional mentoring.

	
	Need for mentors
	External expertise
	[bookmark: _Hlk218934863]“We need mentors... people from universities.”
	
	External support is needed for leadership growth.

	
	Confidence through leadership
	Personal growth
	[bookmark: _Hlk218934876]“It builds confidence.”
	
	Leadership roles help improve self-efficacy.



Theme 2: Inadequate and Irregular Training of Muslim Educators
The findings indicated that Muslim educators in the study experience insufficient, irregular, and short-duration training programs, which adversely affects their professional growth and teaching effectiveness. Most professional development activities occured once a year or even less frequently, and many seminars last only a single day. Participants reported that these brief sessions are inadequate for equipping them with the necessary skills in teaching methodology, classroom management, and curriculum planning. Some even expressed that they must rely on self-directed learning, often “learning by doing,” to compensate for the lack of structured training.
This pattern aligned with previous research on teacher professional development, which emphasizes that short, sporadic training is generally ineffective in producing meaningful improvement in instructional practices (Darling-Hammond et al., 2017; Avalos, 2011). Sustained professional development that is ongoing, collaborative, and content-focused has been shown to significantly enhance teacher competence, classroom performance, and student outcomes (Guskey, 2002; Desimone, 2009). In the context of Islamic schools, where teaching often integrates both secular and religious curricula, the absence of continuous, structured professional development may compound challenges, leaving educators underprepared to handle diverse learning needs or to implement modern pedagogical strategies effectively (Arar et al., 2022). Below are some responses from the participants:
	“We don't have proper training. Our Madrasa is traditional.” (IDI-P1)
“Training is automatic but only occasional... maybe once in two years.” (IDI-P1)
“Just two days... once a year or once every two years.” (IDI-P1)
“One day only... explanations are rushed.” (IDI-P1)
“You end up training yourself... learning by doing.” (IDI-P1)
“We don't know proper teaching strategies.” (IDI-P1)
Moreover, the reliance on self-directed learning can lead to inconsistencies in instructional quality across classrooms. While experiential learning is valuable, it cannot fully substitute for formal professional development, particularly in areas like pedagogical skills, curriculum design, and classroom management, which require guided practice and feedback. As indicated by participant responses, the prevailing approach results in a cycle of insufficient skill acquisition, limited teacher efficacy, and uneven student learning outcomes.
The findings highlighted a pressing need for structured, ongoing, and multi-day training programs tailored to the specific needs of Muslim educators. Training should move beyond one-day seminars and incorporate follow-up sessions, mentoring, and peer collaboration. Sustained professional development supports skill retention and allows educators to implement new strategies effectively (Darling-Hammond et al., 2017).
Training programs should prioritized teaching methodology, curriculum planning, and classroom management, as these areas were explicitly identified as gaps. Research demonstrated that targeted professional development in these domains leads to improved instructional quality and student engagement (Guskey, 2002; Desimone, 2009).
Islamic schools must provided institutional mechanisms that encourage ongoing learning, such as regular workshops, in-school coaching, and professional learning communities. This not only enhances teacher competence but also promotes educational consistency across classrooms, mitigating disparities caused by self-directed learning alone (Avalos, 2011).
Given the traditional orientation of many madrasas, professional development should respect cultural and religious contexts while introducing evidence-based teaching practices. This dual approach fosters acceptance and practical implementation of new strategies (Arar et al., 2022).
Theme 3: Financial and Structural Barriers in Islamic Schools
The findings highlighted that financial constraints and limited institutional support are critical factors contributing to training gaps among Muslim educators in Islamic schools. The participants’ responses consistently pointed to inadequate funding, low honoraria, and minimal access to essential learning materials and technological resources. Below are some responses from the participants reflected the systemic limitations faced by these schools. 
	“There's no government support... that's our reality.” (IDI-P2)
	“Sometimes only ₱15 per student.” (IDI-P2)
	“Traditional Madrasah has no government support.” (IDI-P1)
	“We don't have books... we don't have equipment.” (IDI-P7)
	“Even laptops are hard to support.” (IDI-P2)
	“Still traditional. No upgrades.” (IDI-P2)
This lack of financial backing not only affects day-to-day operations but also restricts educators’ opportunities for professional development, access to updated pedagogical tools, and implementation of innovative teaching strategies.
The scenario in these Islamic schools is compounded by their dependence on community contributions and parental support. As privately funded institutions, the schools operate with constrained budgets, limiting their ability to organize workshops, acquire textbooks, or integrate technology into learning processes. This aligns with literature asserting that underfunded schools face challenges in providing continuous professional development and maintaining high-quality educational environments (UNESCO, 2015; Darling-Hammond et al., 2017). Without adequate resources, teachers are unable to participate in regular training, adopt modern teaching methods, or develop leadership competencies effectively.
Moreover, the lack of institutional and governmental support perpetuates the traditional operational model, preventing schools from adapting to the evolving educational landscape. Participants emphasized the absence of upgrades and modern facilities, which can affect both teaching quality and student outcomes. This observation resonates with findings by Arar, Sawalhi, and Yilmaz (2022), who noted that Islamic schools with limited funding struggle to implement leadership development programs and professional learning communities, which are essential for empowering educators and improving student learning outcomes.
The results underscore the urgent need for government and institutional support in Islamic education. Policies that provide financial aid, grants, or subsidies to private Islamic schools could enhance their capacity to deliver professional development programs and improve infrastructure.
Without sufficient resources, teachers’ professional growth remains constrained, affecting the overall quality of education. Targeted interventions, such as low-cost online training programs or partnerships with NGOs, could partially alleviate these challenges.
Limited access to technological tools restricts the adoption of innovative teaching methods. Strategic investments in educational technology and digital resources are crucial for modernizing teaching practices. Financial constraints hinder the development of leadership programs for educators. Supporting teacher leaders through training and mentoring programs could strengthen institutional capacity, even within budget-limited contexts.
In sum, these findings emphasized that financial and institutional support are foundational to addressing training gaps in Islamic schools. Investing in resources, professional development, and leadership programs was critical not only for teacher empowerment but also for improving educational outcomes and sustaining the long-term growth of Islamic education.
Table 2. What challenges do Muslim educators face in accessing professional development and leadership training?
	Issues Probed
	Codes
	Categories
	Signified Statements
	Themes
	Meanings

	



Challenges
	Lack of formal training
	Insufficient professional development
	“We don't have proper training. Our Madrasa is traditional.”
	Inadequate and Irregular Training of Muslim Educators
	Teachers lack access to structured and formal professional development programs.

	
	Occasional seminars
	Infrequent seminars
	“Training is automatic but only occasional... maybe once in two years.”
	
	Trainings are conducted irregularly and are not sustained.

	
	Short duration of training
	Limited training time
	“Just two days... once a year or once every two years.”
	
	Short training periods limit mastery of teaching skills.

	
	One-day seminars
	Rushed learning
	“One day only... explanations are rushed.”
	
	Limited time prevents in-depth discussion and practice.

	
	Self-learning
	Learning by experience
	“You end up training yourself... learning by doing.”
	
	Teachers rely on self-effort due to lack of institutional support.

	
	Lack of methodology
	Weak pedagogical skills
	“We don't know proper teaching strategies.”
	
	Teachers struggle with effective instructional strategies.

	
	Financial constraints
	Budget limitations
	“There's no government support... that's our reality.”
	Financial and Structural Barriers in Islamic Schools
	Financial problems hinder access to quality training.

	
	Low honorarium
	Insufficient compensation
	[bookmark: _Hlk218934231]“Sometimes only ₱15 per student.”
	
	Low salary affects motivation and sustainability.

	
	No government subsidy
	Absence of state support
	[bookmark: _Hlk218934252]“Traditional Madrasah has no government support.”
	
	Islamic schools operate independently with limited resources.

	
	Lack of materials
	Limited learning resources
	[bookmark: _Hlk218934264]“We don't have books... we don't have equipment.”
	
	Teaching effectiveness is reduced due to lack of resources.

	
	No technology
	Poor tech integration
	[bookmark: _Hlk218934284]“Even laptops are hard to support.”
	
	Digital learning is difficult to implement.

	
	Traditional system
	Outdated practices
	[bookmark: _Hlk218934298]“Still traditional. No upgrades.”
	
	Teaching practices remain outdated.

	
	Dependence on religion
	Faith-driven motivation
	“Even without pay, we continue because of religion.”
	Religious Commitment as a Source of Resilience
	Religious commitment sustains teachers despite hardships.

	
	Service to community
	Moral responsibility
	“Service to the community.”
	
	Teaching is viewed as a religious and social duty.



Theme 4: Need for Systematic and Culturally Responsive Empowerment Strategies
The findings indicated that empowering Muslim educators in Islamic schools requires regular and sustained professional development, job security, and strong institutional and community support. Participants consistently reported the absence or rarity of professional development opportunities, as reflected in statements below. This suggests that current professional development practices are insufficient to support continuous instructional improvement. Literature emphasizes that effective professional development must be ongoing, structured, and closely aligned with teachers’ instructional needs to positively influence teaching quality and student learning (Darling-Hammond, Hyler, & Gardner, 2017). 
A significant finding of this study was the emphasis on permanent teaching positions as a critical factor in teacher empowerment. The statement of participant highlighted how employment instability undermines motivation, commitment, and professional growth. Ingersoll, Merrill, and May (2014) found that job insecurity contributes to teacher attrition and weakens institutional capacity, particularly in private and faith-based schools. For Islamic schools, where educators often work under contractual or voluntary arrangements, the lack of permanence may further discourage long-term professional engagement.
Below are the responses from the participants:
	“Rarely... almost none.” (IDI-P2)
	“Professional development should be regular.” (IDI-P3)
	“The position should be permanent.” (IDI-P3)
	“It is better to collaborate and be united.” (IDI-P3)
	“Training should be more focused on the curriculum.” (IDI-P4)
	“Islamic culture and customs should be included.” (IDI-P3)
	“Support from community and stakeholders.” (IDI-P6)
	“Maybe you will be the reason.” (IDI-P6)
Participants also stressed the importance of collaboration and unity. This underscored the need for professional learning communities and mentorship programs within Islamic schools. Collaborative professional cultures encourage reflective practice, shared responsibility, and collective efficacy, which are essential for sustained school improvement (Hargreaves & O’Connor, 2018).
The call for curriculum-focused training indicated a mismatch between professional development content and classroom realities. Desimone and Garet (2015) assert that professional development is most effective when it is content-specific and directly connected to teachers’ daily instructional practices. In the context of Islamic schools, this includes aligning national curriculum standards with Islamic educational objectives. 
Furthermore, participants emphasized that Islamic culture and customs should be integrated into professional development programs. This finding reinforced the importance of culturally and religiously responsive empowerment strategies. Gay (2018) argues that culturally responsive professional development strengthens teacher identity, relevance, and effectiveness. Similarly, Arar, Sawalhi, and Yilmaz (2022) highlight that leadership and teacher development in Islamic schools must be grounded in Islamic values, ethics, and traditions to ensure acceptance and sustainability. 
Finally, the recognition of community and stakeholder support reflected the collective nature of Islamic education. Stakeholder involvement enhances resource mobilization, shared accountability, and institutional legitimacy (Khalifa, Gooden, & Davis, 2016). The hopeful statement also suggested a strong expectation for transformative leadership and systemic change within Islamic schools.
Additionally, respondents highlighted the importance of collaboration, mentorship programs, stakeholder involvement, and technology integration. Empowerment strategies must also be culturally and religiously responsive, integrating Islamic values and traditions to ensure relevance and acceptance within Islamic schools. Research supports that culturally responsive professional development strengthens teacher identity and effectiveness (Gay, 2018).
Based on the findings, the following implications are drawn:
First, Islamic school leaders should institutionalized regular and sustained professional development programs that are curriculum-focused, practice-oriented, and responsive to teachers’ needs. Establishing mentorship systems and collaborative learning communities can further strengthen teacher competence and unity.
Second, there was a need to prioritized employment stability by creating permanent teaching positions in Islamic schools. Job security enhances teacher motivation, retention, and long-term commitment, which are essential for educational quality and continuity.
Third, Training programs should be culturally and religiously responsive, integrating Islamic values, traditions, and educational philosophy alongside modern pedagogical approaches. This alignment ensured relevance and strengthens teachers’ professional identity.
Fourth, Active involvement of parents, religious leaders, and community stakeholders should be encouraged to support teacher empowerment initiatives, resource sharing, and collaborative decision-making.
Lastly, Future studies may explore the long-term impact of permanent employment and culturally responsive professional development on teacher performance and student outcomes in Islamic schools, using mixed-methods or comparative approaches.
Table 3. What strategies do Muslim educator suggest to bridge training gaps and enhance leadership skills?
	Issues Probed
	Codes
	Categories
	Signified Statements
	Themes
	Meanings

	Strategies
	Monitoring gaps
	Weak evaluation
	[bookmark: _Hlk218935070]“Rarely... almost none.”
	Need for Systematic Empowerment Strategies
	Lack of monitoring affects teaching quality.

	
	Need for regular PD
	Sustainable development
	[bookmark: _Hlk218935204]“Professional development should be regular.”
	
	Continuous training is essential for effectiveness. ​

	
	Permanent positions
	Job security
	[bookmark: _Hlk218935228]“The position should be permanent.”
	
	Stability encourages commitment and growth.

	
	Collaboration
	Shared learning
	[bookmark: _Hlk218935242]“It is better to collaborate and be united.”
	
	Collaboration enhances teaching effectiveness.

	
	Curriculum focus
	Need for structure
	[bookmark: _Hlk218935255]“Training should be more focused on the curriculum.”
	
	Teachers need curriculum-based training.

	
	Cultural relevance
	Islamic values integration
	[bookmark: _Hlk218935268]“Islamic culture and customs should be included.”
	
	Training must respect Islamic values.

	
	Stakeholder support
	Community involvement
	[bookmark: _Hlk218935280]“Support from community and stakeholders.”
	
	Collective support is crucial for empowerment.

	
	Vision for improvement
	Hope for change
	[bookmark: _Hlk218935301]“Maybe you will be the reason.”
	
	Teachers remain hopeful for institutional reform.




CONCLUSIONS

The findings of this study concludde that Muslim educators in Islamic schools continue to face significant challenges that hinder their professional growth and effectiveness. In particular, educators experience inadequate, irregular, and short-term professional development programs that fail to sufficiently address essential instructional needs such as pedagogy, classroom management, and curriculum implementation. Research consistently showed that fragmented and episodic training has minimal impact on teaching quality compared to sustained, coherent professional development models (Darling-Hammond, Hyler, & Gardner, 2017; Desimone & Garet, 2015). Compounding this issue are financial constraints, limited resources, and insufficient access to educational technology, which restrict teachers’ ability to innovate and engage in continuous professional learning. Studies indicate that resource scarcity disproportionately affects faith-based and private schools, limiting both instructional quality and teacher professional advancement (Bush & Niyozov, 2008; Ingersoll et al., 2014).
[bookmark: _GoBack]Furthermore, the study revealed that leadership development in Islamic schools remains largely informal and experience-based, with few structured mentoring systems, leadership training programs, or formal evaluation mechanisms in place. While experiential learning plays an important role, the absence of systematic leadership preparation limits the development of instructional leadership capacity and succession planning (Harris, 2013; Arar, Sawalhi, & Yilmaz, 2022). These conditions underscored the need for comprehensive empowerment strategies that are systematic, sustained, and culturally responsive, integrating Islamic values, ethics, and traditions with contemporary educational leadership and pedagogical practices. Scholars emphasize that culturally and religiously grounded professional development strengthens teacher identity, legitimacy, and effectiveness in Islamic educational contexts (Gay, 2018; Shah, 2016). Overall, empowering Muslim educators requires a holistic approach that aligns institutional support, leadership development, and professional learning within the moral and spiritual framework of Islamic education.
.
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